Xuo.._dm_ Observation Summary

Teacher Ericka Betancourt

Subject(s) Spanish

School Sacred Heart School

Observer Kathryn Besheer

Domain 1: Planning and Preparation

Grade Level(s) 8"
Date 11/16/18

Evidence of Teaching

Unsatisfactory D

Basic

L]

Proficlent w,.m

in planning and praclice, the teacher
makes content errors or does not
correct errors made by students. The
teacher displays little understanding of
prerequisite knowledge important to
student learning of the content. The
teacher displays lttle or no

‘Hﬂ

The teacher is familiar with the
important concepls in the discipline but
displays a lack of awareness of how
these concepts relate to one another.
The teacher indicates some awareness
of prerequisite learning, although such
knowledge may be inaccurate or

The teacher displays solid knowledge
of the important concepts in the
discipline and how these relale to one
another. The teacher demonstrates
accurate understanding of prerequisite
relationships among topics. The
teacher’'s plans and practice reflect

The teacher displays exiensive

The leacher demonstrates

understanding of prerequisite
relationships among topics and

familiarity with a wide range of effective

understanding of the range of incomplete. The teacher’'s plans and familiarity with a wide range of effective concepls and undersiands the link to
pedagogical approaches suitable to practice reflect a limited range of pedagogical approaches In the subject. necessary cognitive structures that
student Jearning of the content. pedagogical approaches (0 the ensure student understanding. The
discipline or 1o the students. teacher's plans and practice reflect
pedagogical approaches In the
discipline and the ability to anticipate
| student misconceptions.
— 1 I -

| Ewvidence Mrs Setancourt understands what needs o be taught and how to communicate that to students. Her curriculum is well mapped for the year to get the students where we as a school want

| them She has brought both culture and conversation to our world language program.

1 Unsatisfactory D Baslc D Proficlent w. Distinguished D
4 HL ' . G,
4
The teacher displays minimal The teacher displays generally accuratle | The teacher understands the aclive The teacher understands the active
understanding of how students learn — | knowledge of how students learn and of | nature of student learning and attains nature of student learning and acquires
and little knowledge of their varied their varied approaches 1o learning, information about levels of development | information about levels of development

spproaches 10 learning, knowiedge and
| skills, special needs, and interests and
T cultural heritages — and does not

ndicate that such knowiedge 13
valuable

knowledge and skills, special needs,
and interests and cultural heritages, yet
may apply this knowledge not to
individual students but to the class as a
whole.

T e —

for groups of students. The teacher also
purposefully acquires knowledge from
several sources about groups of
students’ varied approaches to
learning, knowledge and skills, special
needs, and Interests and cultural
heritages.

e

for individual students. The teacher also
systematically acquires knowledge from
several sources about individual
students’ varied approaches to
learning, knowledge and skills, special
needs, and interests and cultural

| herilages,

Evidence Whils the lesson was mostly whole group instruction and independent work, Mrs. Betancourt knew exactly who she needed to support and went to them immediately (i.e. working one on

one with janse)

knowledge of the important concepls in
the discipline and how these relate both |
to one another and to other disciplines.

e ————




Grade Level(s) 8"

o B | =
Basic [ ] Proficient m Distinguished [ |

The teacher displays generally accurate | The teacher understands the active The teacher understands the active
knowledge of how students learn and of | nature of student learning and attains nature of student learning and acquires
their varied approaches to learning, information about levels of development information about levels of development
knowledge and skills, special needs, for groups of students. The teacher also | for individual students. The teacher also
and interests and cultural heritages, yet purposefully acquires knowledge from systematically acquires knowledge from
may apply this knowledge not to several sources about groups of several sources about individual
individual students but to the class as a students’ varied approaches o students’ varied approaches to
whole. ﬁ learning, knowledge and skills, special learning, knowledge and skills, special

needs, and interests and cullural needs, and interests and cultural

heritages. heritages.

R - f’gilszﬁgégag. Each lesson is well planned and organized, but it will be helpful to both her and her students if she includes a clear
My t't’ggiﬂ!sqgtg

T = = s
| Componemt | Unsatistactory | | Basic [ | pronicient (I} Distinguished [ |
= . 4 i = B2
| %, » The leacher s unaware of resources to The teacher displays some awareness The teacher displays awareness of The teacher's knowledge of resources
- “ assst student learming beyond of resources beyond those provided by resources beyond those provided by for classroom use and for extending
. of materials provided by the school or the school or district for classroom use the school or district, including those on | one's professional skill is extensive,
: : . district_ nor is the teacher aware of and for extending one's professional the Internet, for classroom use and for including those available through the
| resgurces for expanding one's own skill but does not seek to expand this extending one’s professional skill, and school or district, in the community,
. professional skill knowledge seeks oul such resources. through professional organizations and
.. universities, and on the Intemet.
_
= | =4

B Mrs Betancourt pulled from a vanety of sources for this one lesson Her experience teaching Spanish has given her a wealth of information in terms of resources. She brought our current
et sevies o the bulding. but is constantly looking for other resources to meet the needs of our students.

. .mJ :
e | ' ~
| Componem Unsetetaciory [ ] ) Proficiert 1| _ Dietiapeted S 10
e Leaming activities are poorly aligned Some of the learning activities and Most of the learning activities are The sequence of learning activities
R Y Coherent _ with the nstructions! outcomes, do not materiais are aligned with the aligned with the instructional outcomes 1 follows a coherent sequence, is aligned
| instruction foflow an organized progression, are mstructional outcomes and represent and follow an organized progression to instructional goals, and is designed
ot Nt cesgnec 1o engage students in moderate cognitive challenge, but with Suitable to groups of students. The to engage students in high-level
A - aclwe ntefectual actvity and have no differentiation for different students. learning activities have reasonable time | cognitive activity. These are
| wnresisic tme afiocations (nstructional | Instructional groups partially support allocations, they represent significant appropnately differentiated for
| @roups are not sutsbie 10 the activities the activities, with some variety. The cognitive challenge, with some individual learners. Instructional groups
| 8ng offer no vanety lesson or unit has a recognizable differentiation for different groups of are varied appropriately, with some
| structure, but the progression of students and varied use of instructional opportunity for student choice
activities is uneven, with only some groups. .
reasonable ime allocations.

| Evamrce il‘!&g:%.!alz&?g§~=?§833§3§3§§3 zed .
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Assessment Procedures are partially
congruent with instructional outcomes.
Assessment criteria and standards

have been developed, but they arenot | have been adapted for groups of student work. The plan contains

clear. The teacher's approach to using students. Assessment criteria and evidence of student contribution to Iis !
formative assessment is rudimentary, slandards are clear. The leacher has a development. Assessment )
including only some of the instructional well-developed strategy for using methodologies have been adapled for

outcomes.

Proficient wE~

All the instructional outcomes may be
assessed by the proposed assessment
plan; assessment methodologies may

formative assessment and has
designed particular approaches to be
used.

All the instructional oulcomes may be

assessed by the proposed assessment |

plan, with clear crileria for assesaing

individual students as the need has
arisen, The approach to using formative
assessment Is well designed and
includes student as well as leacher use
of the assessment Information.

b ..“., J - Sadence: Mrs Betancourt was able fo gather information on what her students were grasping by calling on them throughout the lesson, having them write on the board, and ultimately collecting their
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Basic _H_ Proficient ' Distinguished [ |
= — |
Patierns of classroom interactions, both | Teacher-student interactions are Classroom Inferactions bet ..r he _‘
between teacher and students and friendly and demonstrate general caring | teacher and students and mong |
€. | among students, are generally and respect Such interactions are students are highly respectful, reflecting |
approprigte but may reflect occasional appropriate 10 the ages, cultures, and genuine warmth, caring, and sensitivit \: g
inconsistencies favortism, and developmental levels of the students. to students as individuals, Student s e U
disregard for students’ ages, cultures, Inleractions among students are exnibit respect for the teacher and
and developmental levels Students generally polite and respectful, and contribute to high levels of clvility

rarely demonsirate disrespect for one students exhibit respect for the teacher | among all members of the ol &UMM e
ul | another The teacher attempts to The leacher responds successfully to net resull is an environment where all |
respond to disrespectful behavior, with disrespectful behavior among students students feel valued and are

| uneven results. The net resull of the The net result of the interactions is comfortable taking intellectual risks. |

| interachons is neulral, conveying polie, respectiul, and business-like,
. neither warmth nor conflict though students may be somewhat
| » cautious about taking intellectual risks.

- i | 1 SRSESSRIE |
Evtence ? s evidect that Mrs Betancourt cares for her students and their success i the Spanish program )u33&.&1&55-3%&8-8::6:3‘&-&283;3_..;., , __
Shudents e students Ciearly respect the program and the work Mrs Betancourt has put into I as evidenced in their hard work and desire (o please her T S

S _

olJ_T 5 e = YW.,.J.M ___.

Compoment LH Unsatistactory | | | Basic [ | 1 Proficient u- | Distinguished [ ] |
» | The ciassroom cuture ® characterized The classroom culture is characterized The classroom culture is a place where T The classroom culture Is a cognitively _N_
Estanbanng 2 by & lack of teacher or student by kitie commitment {0 learning by the learning is valued by all; high busy place, characterized by a shared |
Cuylture for Learning = commiment o learning and/ o atie or teacher or studentis The teacher expeciations for both learning and hard in The
| oo mvestment o student energy in the appears 0 be only "going through the work are the norm for most students. ,.w..r

_ task al hand Hard work and the precse | motions.” and students indicate that Students understand their role as _?

. use of language ere not expecied of they are inlerested in the completion of learners and consistently expend effort hard work, students assume 158 _"_f

. valued Medwm 10 low expectetions for @ task rather than the quality of the 1o learn Classroom interactions support _ responsibiiity for high quality by | %,

. student schievemend are the norm. with work The teacher conveys that student leamning, hard work, and the precise initiating improvements, making _.A..M_A.._

| mgh expeciations for learming reserved success is the result of natural ability use of language revisions, adding detail, and/or ; _.__2

. in passing to the precise use of language e

* language High expectations for 1

lsarning are reserved for those students R ¥

. thought 1o have 8 natural aptdude for . h._.._

.\.r the subject | .u_.__

s ——

| Bsdence Wy Batarvou et chserved durrg ar K grace class immediately following the lunch period.  Ye! students got right to work and completed all their tasks efficiently. Because of the work _
N oy .‘t"s.iin!;-tl\!\igio:gi It was aiso impressive 10 see students asking for clarification on the nuances of the verbs. |
:
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sirategies they might use when
working independently. The teacher's
spoken language is correct but uses
vocabulary that is either limited or not

fully appropriate to the students’ ages
or backgrounds. The teacher rarely

lakes opportunities 10 explain
academic vocabulary

!

R

i

Unsatisfacto D 317 Tl
2 Basic D Proficlont u&
The instructional purpose e A == t
Communicating with B fovial el aw:? Snﬂs,uo lesson | The teacher's attempt to explain the The instructional purpose of the lesson
Students directions and procedures are Instructional purpose has only limited Is clearly communicated to students,
confusing. The teacher's explanation success, and/or awoﬂ.oa. and including where it Is situsted within
of the content i ke o procedures must be clarified afler broader learning, directions and
20d does not .._.n.oo.cns!o 2 _ ors initial student confusion. The teacher's procedures are explained clearly and
o st Y explanation explanation of the content may contain may be modeled. The teacher's
ategies students 36:. use. The minor efrors; some portions are clear, explanation of content is scaffolded,
leacher’s spoken or written language others difficult to follow. The teachers | clear, and accurate and connects with
contains errors of grammar or syntax. | explanation does not invite students to | students’ knowledge and experience.
The teacher's academic vocabulary is engage intellectually or 1o understand During the explanation of content, the

teacher focuses, as appropriate, on
sirategies students can use when
working independently and invites
student intellectual engagement. The
leacher's spoken and written language

siudents’ ages and interests. The
leacher’s use of academic vocabulary

18 clear and correct and is suitable to

Is precise and serves 10 exiend
student understanding

The teacher links the Instructional
purpose of the lesson 1o the larger
curriculum, the directions and
procedures sre clear and anticipate
possible student misunderstanding.
The teacher's explanation of content is
thorough and clear, developing
conceptual understanding through
clear scaffolding and connecting with |
students’ interests. Students contribute
to extending the content by explaining
concepts (o their classmates and |
suggesting sirategies that might be
used, The leacher's spoken and
writlen language is expressive, and
the teacher finds opportunities (o
exiend students’ vocabularies, both
within the discipline and for more
general use. Students contribute (o the
correct use of academic vocabulary.

- do

| Evidence Mrs B is clesr and polite with her students | would like to see her be more confident with them, but | think that had someth
she is much more relaxed with students It is wonderful to have the notes demonstrated on the board for them! It will benefit them e
J .

ing to do with me being in the room. When | pop in on classes,
ven more if they stay more organized.

Unsatisfactory j Basic

]

5 & . .

The teacher's questions are of low
cognitive challenge, with single correct
responses, and are asked in rapid

, succession. Interaction between the
teacher and students is predominantly

The teacher's questions lead students

through a single path of inquiry, with
answers seemingly determined in

advance. Allernatively, the leacher
attempts 10 ask some questions

rectation style, with the teacher designed 1o engage students in

mediating all questions and answers; thinking, but only a few students are
the leacher accepts all contributions involved. The teacher attempts to

withoul asking studenis 10 explain their | engage all students in the discussion,
reasoning. Only a few students to encourage them Lo respond (o one
pariicipaie in the discussion. another, and 10 explain their thinking,

with uneven resulls.

krew 8§ particular word wes the verd

-

-

Distinguished D

While the teacher may use some
lowlevel questions, he poses

questions designed to promote siudent
thinking and understanding. The
leacher creates a genuine discussion
among students, providing adequate
time for students to respond and
slepping eside when doing so is
appropriate. The teacher challenges
students to justify their thinking and
successfully engages most students in
the discussion, employing a range of
sirategies to ensure that most students
are heard,

L e
_ Evidence Thers was not much discussion in this lesson—the focus was on student identifying the verb end classiying them as er, ar, or ir, However, Mrs. B would ask students to explain how they

The teacher uses a variety or series of
questions or prompts to challenge
students cognitively, advance high-
level thinking and discourse, and
promote metacognition. Students
formulate many questions, initiate
topics, challenge one another's
contributions. Students themselves
ensure that all voices are heard in the
discussion.

e e e




| Students the lime needed to be .co?&gs.!&zgi.:o one another The lesson has a clearly
§!§823’38§.§3I§!§33@! defined structure, and the pacing of the
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Proficient

i

Distinguished m

3e The teacher ignores students' questions;
Demonstrating Flexibility | when students have difficulty learning,
and Responsiveness the teacher blames them or their home
environment for their lack of success.
The teacher makes no attempt to adjust
the lesson even when students don't
understand the content.

The teacher accepts responsiblility for
the success of all students but has only
a limited repertoire of sirategies to use.
Adjustment of the lesson in response to
assessment is minimal or ineffective.

The teacher successfully
accommodates students’ questions and
interests. Drawing on a broad repertoire
of strategies, the teacher persists in
seeking approaches for students who
have difficulty learning. If impromptu
measures are needed, the teacher
makes a minor adjustment to the lesson
and does so smoothly.

The teacher seizes an opportunity to
enhance learning, building on a
spontaneous event or students’
interests, or successfully adjusts and
differentiates instruction to address
individual student misunderstandings.
Using an extensive repertoire of
instructional strategies and soliciting
additional resources from the school or
community, the teacher persists in
seeking effective approaches for
students who need help.

w

| Ewidence: Mrs. B worked hard to meet the needs of her students. While the class itse¥ was very structured and there was littie need to make adjustments, she made herself available to students who

_ needed extra support

.
p

Domain 3: Instruction Rating _ U BraXiap D




Domain 4: Professional Responsibility

—

1

-
Unsatisfactory D

Basic

Proficient

The teacher does not know whether a
lesson was effective or achieved its
instructional outcomes, or the teacher
profoundly misjudges the success of a
lesson. The teacher has no

suggestions for how a lesson could be
mproved.

I

)

The teacher has a generally accurate
impression of a lesson's effectiveness
and the extent to which instructional
outcomes were met. The teacher
makes general suggestions about how
a lesson could be improved.

The teacher makes an accurate
assessment of a lesson’s

effectiveness and the extent to which it
achieved its instructional outcomes
and can cite general references o
support the judgment. The teacher
makes a few specific suggestions of
what could be tried another time the
lesson is taught.

The teacher makes a thoughtful and
accurate assessment of a lesson’s
effectiveness and the extent to which it
achieved its instructional outcomes,
citing many specific examples from the
lesson and weighing the relative
strengths of each, Drawing on an
extensive repertoire of skills, the
teacher offers specific alternative
actions, complete with the probable
success of different courses of action.

. once per week.

|

—

, Eviderce: Mrs. B is constantly looking for ways to improve her class. She also made adjustments to her expectations and her plans to meet the needs of our students, who have only had Spanish

e e e e—
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Component

Unsatisfactory D il

—

Basic

[

»ﬂ
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Maintaining Accurate

i
. Records
,
!
)

-
_
-

v

ﬂ

The teacher's system for maintaining
information on student completion of
assignments and student progress in
learning is nonexistent or in disarray.
The teacher's records for
noninstructional activities are in
disarray, the result being errors and
confusion

D ——

T

The teacher's system for maintaining
information on student completion of
assignments and student progress in
learning Is rudimentary and only
panially effective. The teacher's
records for noninstructional activities
are adequate but inefficient and,
unless given frequent oversight by the
teacher, prone to errors

i

4
Proficient EIA

——

Distinguished D

The teacher’'s system for maintaining
information on student completion of
assignments, student progress In
learning, and noninstructional records
is fully effective.

— - — - ——

The teacher's system for maintaining
information on student completion of
assignments, student progress in
learning, and noninstructional records
is fully effective, Students contribute
information and participate in
maintaining the records.

Evidence Mrs. B is highly organized and on top of her records. Student work is returned promptly and grades are kept updated in Genesis.

SR D

[

Basic

5

|

Proficlent El

}H

The teacher provides iittle information
about the instructional program 1o
families; the teacher's communication
about students’ progress is minimal. The
teacher does not respond, or responds
insensitively, 1o parental concerns.

A

+

The teacher makes sporadic attempts to
communicate with families about the
instructional program and about the
progress of Individual students but does
not attempt to engage families in the
instructional program. Moreover, the
communication that does take place

may not be culturally sensitive to those
families.

Distinguished D

The teacher provides frequent and
appropriate information to familles about
the instructional program and conveys
information about individual student
progress in a culturally sensitive
manner. The teacher makes some

attempts to engage families in the
instructional program.

The teacher communicates frequently
with families in a culturally sensitive
manner, with students contributing to the
communication. The teacher responds
to family concerns with professional and
cultural sensitivity. The teacher’s efforts
to engage families in the instructional
program are frequent and successful.

Evidence She is quick to reach out lo families of students who need some more support (.e. Janae, James, efc)

m 1
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\.... r h Component

Unsatisfactory D |

Basic

43
Participating in 2
Professional Community

|

The teacher's relationships with

colleagues are negative or selfserving.
The teacher avoids parnticipation in a
professional culture of inquiry, resisting
opportunities to become involved. The
teacher avoids becoming involved in
school events or school and district

projects.

The teacher maintains cordial
relationships with colleagues to fulfill
duties that the school or district requires.
The teacher participates in the school's
cullure of professional inquiry when
invited to do so. The teacher participates
in school events and school and district
projects when specifically asked.

e =T
Proficient m
-

Distinguished D

The teacher's relationships with
colleagues are characterized by mutual
support and cooperation; the teacher
actively participates in a culture of
professional inquiry. The teacher
volunteers to participate in school
events and in school and district
projects, making a substantial

The teacher’s relationships with
colleagues are characterized by mutual
support and cooperation, with the
teacher taking initiative in assuming
leadership among the faculty. The
teacher takes a leadership role in
promoting a culture of professional
inquiry. The teacher volunteers to

contribution. participate in school events and district
projects, making a substantial
contribution and assuming a leadership
._ , role in at least one aspect of school or
| ,. district life.
|
| Ewigence Mrs. B has a wide-reaching professional community from all of her teaching expenence.
.,
- v
_ Component Unsatisfactory D Jh Basic D Proficient g Distinguished D
- -
T | . <+~
. Le | The teacher engages in no professional | The teacher participates to a limited The teacher seeks out opportunities for | The teacher seeks oul opportunities for
Growing and Developing development activities to enhance exient in professional activities when professional development to enhance professional development and makes a
r Professionally knowledge or skill. The teacher resists they are convenient. The teacher content knowledge and pedagogical systematic effort to conduct action

#
,
w

,

.
.

feedback on teaching performance from
ether supervisors of more experienced
colleagues. The teacher makes no effort
to share knowiedge with others or to

engages in a limited way with
colleagues and supervisors in
professional conversation about
practice, including some feedback on
teaching performance. The teacher finds
limited ways to assist other teachers and
contribute to the profession.

skill. The teacher actively engages with
colleagues and supervisors in
professional conversation about
practice, including feedback about
practice. The teacher participates
actively in assisting other educators and
looks for ways to contribute to the
profession.

research. The teacher solicits feedback
on practice from both supervisors and
colleagues. The teacher initiates
important activities to contribute to the
profession.

Evidence She implements the OG training she has had in her Spanish lessons to help students hear pronunciation and her work with special needs students

. Ed popuiaton as wel

,

to support what she does with gen.
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nt to

of The teacher can be counted on to hoid

t
§§i§3:8§ students being ill : - |
. served by the school. all students receive a fair opportunity to students, seeking out resources when
_43§§=”n§!& The teacher's decisions and succeed. The teacher maintains an needed. The teacher makes a concerted
. recommendations are based on recommendations are based on limited open mind in team or departmental effort to challenge negative attitudes
sefi-serang nterests. The teacher does Boco.:o! inely professional decision making. The teacher complies practices to ensure that all students,
not comply with schoo! and district consderations. The teacher must be fully with school and district regulations particularly those traditionally
regulations reminded by supervisors about underserved honored in the school.
gggl&g The teacher takes a leadership role in
regulations team or departmental decision making
s




Unsatisfactory r _

|

Basic

L]

Proficient D

The teacher makes comments
against the Catholic church and/or
school. The teacher does not
encourage students 1o reach their
full potential spiritually,
academically, and socially.

The teacher’s plans and practice
display little knowledge of the
diocesan and school vision and
mission. The teacher ftries to
inspire and motivate students to
reach their full potential spiritually,
academically, and socially, but is
not always consistent.

LJ

Teacher works to fulfill the school’s
mission. The teacher encourages
students to reach their full potential
spiritually, academically, and
socially and integrates the
Diocesan Religion Curriculum
across subject areas in the learning
environment.

—

Teacher consistently works to fulfill
the school’s mission. The teacher
consistently inspires and motivates
students to reach their full potential
spiritually, academically, and
socially and integrates the
Diocesan Religion Curriculum
across subject areas in the learning
environment.

. Ewidence Mr:z. E begins her class with prayer and has jumped on celebrating the feast of Our Lady of Guadalupe.

| Componiut | Unsatisfactory Basic [ | Proficient @ Distinguished D
. Sb | Teacher does not integrate Gospel Teacher minimally attempts to Teacher integrates Gospel values Teacher comprehensively
_. integrates Gospe! values in the subjects taught and integrate Gospel values in the in the subjects taught and integrates Gospel values in the
| Vailues throughout responsibilties assumed. subjects taught and responsibilities | responsibilities assumed. subjects taught and responsibilities
M the Student Leaming | onnartinities to relate content to assumed. Opportunities to relate Opportunities to relate content to assumed. Opportunities to relate
ERPwORmant Catholic Christian values are not content to Catholic Christian values | Catholic Christian values are acted content to Catholic Christian values
acted upon. are rarely acted upon.

upon.

are consistently acted upon.

T

Ewdence: Mrs. E transmis the Gospel message in her kindness and her desire for greatness. God expects us to do our best and Mrs. B definitely gives her all.

| Component k Unsatisfactory | Basic _ _ Proficient E Distinguished D

S Teacher does not model respect or | Teacher understands that they be Teacher models respect and Teacher consist

Actively Promotes encourages reverence during respectful during school prayers encourages reverence during respect and m%owmﬁwﬂ%mu“gom
1. Daily Prayer and an school prayers and liturgies, and liturgies, but does not model school prayers and liturgies during school iturgi

e . | | : : g prayers and liturgies.

Anituce . Teacher's interactions with the same. Teacher's interactions Teacher's interactions with Teacher’s interactions with

__.t-._ l_l.n. students, parents, and fellow with students, parents and fellow students, parents, and fellow students, parents and fellow faculty

Calebrations faculty members are disrespectful. wﬂgQ members are respectful at faculty members are characterized members are highly characterized

es. by respect and dignity for the by respect and dignity for the
| 'g
_f h individual. individual.
—

A

Evidence Mrz B joins in on all aspects of our school lfe. She is present during Masses, even when she does not need to be.
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Unsatisfactory D Basic D Proficient D Distinguished P

Teacher does not encourage Teacher encourages students to Teacher encourages and creates Teacher encourages and creales
students to provide service to the provide service to the community, ways for students 1o provide ways for students to provide

I sl Dutraach community. but does not create opportunities. service to the community. service to the community and

| through Word and offers assistance for their

| Action respective projects.

|

L =) L —

’ Ewvidence: The service project with the Spanish club is just spectacular!

Teacher makes no effort to Teacher makes an effort to stay Teacher is certified as a
W”M.wvcﬂ to participate in school or diocesan updated on matters of faith and or is working towards certification. and continually seeks opportunities
i _ ho of the religious activities. spirituality. to strengthen his/her understanding
Teaching of
Traditions of the

and traditions of the Catholic
Church.
Catholic Church

— =T N
Component Unsatisfactory D Basic ﬁ Proficient m Distinguished D
: -
Se ist

Teacher is certified as a catechist

Evidence: We as a school will work to get Ericka certified through the Diocesan program.

Domain 5: Catholic Identity Rating U B_ X

e a8 f s SRS OB AR 5

Observation Feedback:

Ericka is a delight and a gift to have at Sacred Heart! Her energy and passion for her subject is infectious to both the staff and the students. | am confident that our program will
continue 1o grow under her leadership!

qggﬁlm&kgl Eag
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